History Unit Overviews Crumpsall Lane

EYFS Wider Curriculum Links

Nursery

‘Past and Present’ History
Reception

National Curriculum Key Stage 1

To begin to understand the concept of time
Children are introduced to a very simple visual
timetable of the morning session up until lunch.
Timetable is consistently modelled and shared for
children to see the sequence of the morning.

Children continue to use the visual timetable up
to lunch and now extend it's use to include after
lunch. The timetable is consistently modelled and
shared for children to see the sequence of the
day.

Children can look at and understand the concept
of a visual timetable and how it tracks the
passage of time through the day.

To use simple vocabulary relating to the
passage of time

Adults scaffold and model the correct use of time
vocabulary during visual timetable/ key points
throughout the day. Adults correct children’s
misconceptions and incorrect use of vocabulary.

Children begin to look at the visual timetable and
use some time related vocabulary independently.
This is achieved through whole class focus with
higher ability children modelling and supporting

Children can confidently use key vocabulary
relating to the passage of time whilst discussing
the visual timetable/ sequence of small group
activities/ activities they have done or are going
to do at home.

To talk about the lives of the people around
them and their roles (the present)

To begin to place people or events into a
simple chronological order

Children talk about the jobs and roles of people
important to them. What do they do during their
day/work day? Where do they go? What
important roles do they play? What can we find
out about their job?

With adult support, place 3 items or pictures into
chronological order.

To know about similarities and differences
and make comparisons between the past
and present.

Children examine pictures of familiar items to
them side by side with items from the past. (i.e
toys/ vehicles/ homes) Children can talk about
the differences we can see and with adult support
identify which items are from the past and
present. With support they talk about
characteristics of items and photos that can be
seen.

To be able to look at a group of 6 photographs
from the past and present. To begin to be able to
sort these into ‘past’ and ‘present’ and with adult
support, verbalise and reason why they have
sorted them in this way.

- Pupils should develop an awareness of the past,
using common words and phrases relating to the
passing of time.

- They should know where the people and events
they study fit within a chronological framework
and identify similarities and differences between
ways of life in different periods (building on ELG
‘Know some similarities and differences
between things in the past and now’).

- They should use a wide vocabulary of everyday
historical terms.

- They should ask and answer questions,
choosing and using parts of stories and other
sources to show that they know and understand
key features of events (building on reception
‘Compare and contrast characters from
stories’).

- They should understand some of the ways in
which we find out about the past and identify
different ways in which it is represented.
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Now, first, then, later, now, last

Children describe features of objects, people and
places through visuals/objects. They can sort
these into past and present categories. They
make comparisons between the past and present
by applying learnt vocabulary. Children can talk
about what is the same and different within these
visuals/ objects

To begin to gain an understanding of
immediate family and relations

Children look at pictures of a range of families
and identify which family member they think they
are looking at. Why? How do we know this might
be the dad? Grandad? Children begin to
understand that some family relations are older
than them.

Children bring in pictures and talk about their
own immediate family. They identify who they are
in pictures and begin to understand who is older
and younger in the family. They look at other
children’s pictures and begin to talk about what
they can see.

Children begin to understand the concept of older
and younger and begin to identify some family
members who fit into these categories.

To start to use and understand the language
of time (the past)

To begin to gain an understanding of their
own personal history

To start to gain an understanding about the ‘past’
of their own life. What has changed since then?
How are you the same? How are you different?

To start to gain an understanding about the ‘past’
of the lives of important people to them. What
has changed since then? How are they the same?
How are they different?

Make simple representations of a timeline. (i.e a
family tree: Dad/Mum/ You/Sister/Brother)

To begin to understand that the ‘past’ stems back
much further than themselves and immediate
family.

To comment on a historical figure from the past
through a story.

(i.e Guy Fawkes/ The Queen)

Pupils should be taught about:

- Changes within living memory. (building on 3-
4 years 'Begin to make sense of their own
life story and their family’s history.’

and ELG ‘Talk about the lives of the people
around them and their roles in society’.)

- Where appropriate, these should be used to
reveal aspects of change in national life

events beyond living memory that are significant
nationally or globally [The Great Fire of London,
The Great Plague, Women'’s Right to Vote]

- The lives of significant individuals in the past
who have contributed to national and
international achievements. Some should be used
to compare aspects of life in different periods
[Samuel Pepys, Emmeline Pankhurst, Rosa Parks]
(building on ELG ‘Talk about the lives of the
people around them and their roles in
society’.)

- Significant historical events, people and places
in their own locality [Emmeline Pankhurst]
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Ourselves Can I talk Can I explain Can I put up Can I identify Can I find out CanlI
about things how I have to three differences about my communicate
that happened | changed since | objects in between school in the my opinion
Would you when I was I was born? chronological | school life in past and and respond to
prefer to go to little? order? the past and compare it to the opinion of
school in the present? the present? others?
past or the
present?
TOYS CanlI CanlI Can I describe | Can I CanlI Can I create CanlI INTRODUCTIO
compare understand and compare | compare compare questions to communicate | N OR
. different toys? | how toys have | different toys? | teddy bears to | different toys ask a visitor my views CONSOLIDATI
Were toys in changed over see how they and put them about toys? about past and | ON:
the past more time? have changed | in the order of present toys? Can I

fun than toys in
the present?

over time?

when they
were made?

compare toys
from the past
in the
toymaker's
workshop?
Visitor to
school
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Time Can I use Can I use CanI Can I answer Canl Can I use Can I analyse | Can I

Detectives sources to sources to sequence a set | questions by evaluate a sources to changes in communicate
research how | research how | of events in using a specific analyse how history my opinion
Crumpsall has | London has chronological | specific source? the fire spread | because of The | about a

How do we changed over changed over order? source? through Great Fire of historical

know about the | time? time? London? London? event, based

Great Fire of on the

London and Sulieizie -

was it really have learnt?

great?

People of the | Canl CanI CanI CanlI CanI CanI Can I analyse | Can I

Past sequence research a evaluate the sequence research a compare the significant compare
events in part of different views | events in Rosa | specific event roles of change caused | significant
Emmeline Emmeline of people Parks’ life in in history women in the by Rosa Parks? | individuals

Who was more Pankhurst’s Pankhurst’s towards the chronological | using a present to the from History

significant in life in life using a Suffragettes? order? specific past? and

History - chronological | specific source? communicate

Emmeline order? source? who I think is

more
Pankhurst, important?

Rosa Parks or
Samuel Pepys?
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The Stone Canlusea Can I analyse | CanI Can I analyse | Can I answer CanI CanI Can I give
Age to the timeline to what would compare objects from questions research evaluate opinions and
show when have been like | changes to life | the past to about the past | different sources to challenge
Iron Age things for the early for early find out about | by periods of time | build a picture | opinions of
happened in settlers? settlers over people and researching to make of the past? others?
What was life chronological time? places? information? comparisons?
like in the order? Writi :
~ riting Across the Curriculum
Stone Age: Time Travel Postcard- write back to the modern day about what you saw on a visit to the Stone Age.
Romans Can I explain CanI Can I analyse | Can I Can I analyse | CanI CanI
who the research why people evaluate a sources to find | compare the communicate
) Romans were what life was acted as they historical out more way of life in my opinion
How do we find | and why they | like in the did in the source? about how different and challenge
out about the came to Roman Army? | past? Romans lived? | periods of the opinions of
past? Britain? history? others?

Writing Across

the Curriculum

Boudicca and the Celts about to go into battle with the Romans.




Crumpsall Lane

Anglo- Can I analyse | Can I explain Canl Can I CanlI Can I explain Can I analyse | OPTIONAL
Saxons & objects from who the Anglo- | compare compare jobs | understand who the and evaluate | ENHANCEMENT:
-0 the past to Saxons were houses from in Anglo-Saxon | how past Vikings were evidence to Take part in an

V|k|ngs find out more and where the past to times to jobs civilisations and where form my own Anglo-Saxon
about life at they came houses now? now and from communicated | they came point of view? | feast
Were the that time? from? other periods in writing? from? undertaking
Vikings right to of history? different roles
. from the village.
invade Writing Across the Curriculum
England? Anglo-Saxon monk diary entry of Lindisfarne Viking raid.
The Can I order Can I analyse | CanI analyse | CanI Can I carry out | Can I analyse | Can I analyse
Victorians events sources find sources find evaluate a local history | sources to find | sources to find
chronological | out what life out what life historical study? out what the out what the
ly? was like for was like for sources? *Workhouse Industrial Industrial
How was life poor children poor children *Workhouse Revolution was | Revolution was
different for in Victorian in Victorian and how it like for
children in Britain? Britain? affected life in | women?
Victorian times? *Mines *Crime & Victorian
Punishment times?

Writing Across the Curriculum
Description of the Victorian Workhouse.
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World War 1 | CanIidentify | CanIanalyse | CanI CanlI CanI CanlI Can I analyse

who was the causes of research a research the research a compare and | the importance

involved in World War 1 local WWI role of women | war memorial evaluate two of a key event
Why do we WW1 and and compare | soldier's life? in WWI? in my local different from WWI?
remember when it them to other | (Reginald St. area and viewpoints of (Battle of the
fallen soldiers? | happened? invasions? John evaluate its the same Somme)

Battersby) importance in event?
modern life? (Battle of the
Somme)
Writing Across the Curriculum
Letters from a soldier in the trenches:
1. What they really want to say (diary entry)
2. What they actually write home (letter to a loved one)

Ancient Can I place CanI CanI CanlI CanI CanI CanI CanlI
Civilisations events on a research the research who | understand understand evaluate the evaluate the understand

timeline in importance of | the Ancient why the the importance of | significance of | how past

chronological | the River Nile Egyptian Ancient mummification | Tutankhamun? | an Egyptian civilisations
What did order? to Egyptians? Pharaohs Egyptians built | process? woman? communicated
Pharaohs do to were? pyramids? in writing?
prepare for the
afterlife?




Year Unit

History Unit Overviews Crumpsall Lane

1

Ancient Can I show Can I compare | Can I compare | Can I CanI CanlI CanIanalyse | CanlI
Greece where a period | life in two governments in | research the research research a and evaluate communicate
in history fits different ancient and systems of significant significant two different my views about
on a timeline places? modern times? | government events in person in descriptions of | power in the
by decade? used in history and history? a person and ancient world?
different communicate say how the
civilisations what this tells author may be
and compare us about giving a
them? power? specific
viewpoint?
World War | CanlI place CanIanalyse | CanlI CanIanalyse | CanlIanalyse | CanI analyse | Can I analyse
2 specific events | the causes of understand and evaluate and evaluate sources to find | the reasons for
on a timeline World War 2? evacuation and | propaganda a significant out how life World War 2
chronologicall different and its event from changed for ending and its
What was y? responses to intended World War 2? Jewish people impact?
the /'mpact it? outcome? during World
of the war War 27
on women
ag.clld 5 Writing Across the Curriculum
Sl Letters from an evacuee:
1. What they really want to say (diary entry)
2. What they actually write home (letter to a loved one)
Early Can I analyse | CanI compare | Can I compare
Islamic the impact of and contrast and contrast
e . Baghdad on everyday life in | how important
Civilisation | the world Baghdad learning
around AD900? | AD90O to life in | (including the
London? House of

Wisdom) was
to some people
in Baghdad?




